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A.
CALL TO ORDER
It Takes a Village, Special Education PTA, Mill Valley, had its regular member meeting and speaker event at 6:30 p.m. on January 17, 2008 at the Mill Valley School District Office, 411 Sycamore Ave., Mill Valley.  The meeting was called to order at 6:30 p.m.
B.
ATTENDANCE 

Approximately 50 people attended, half of whom signed in.  See attached attendance list.  
C.
SPEAKER PRESENTATION – STEPHANIE MADRIGAL MA CCC SLP: FACILITATING SOCIAL THINKING ACROSS THE SCHOOL DAY – Asperger Syndrome and Other Related Disorders
Stephanie Madrigal received her Bachelors and Masters degree in Speech Therapy from San Jose State University. She has worked for the Center for Social Thinking for four years and is currently the lead therapist and clinical manager.  The Center for Social Thinking specializes in developing educational strategies for children and adults with social thinking challenges. 

Ms. Madrigal presented social skills strategies that parents can implement at home. This event was a companion to the Social Thinking training that the District’s special education staff received last year. Please visit the Social Thinking website for more details:  www.socialthinking.com.  Also see the attached Handout for a summary of the presentation.
Various Social Thinking products are available online at www.socialthinking.com for parents and educators.  These include:  Inside Out: What Makes a Person with Social Cognitive Deficits Tick; Thinking About You, Thinking About Me; Worksheets for Teaching Social Thinking and Related Skills; Think Social! A social Thinking Curriculum for School Age Students; Social Behavior Mapping; Sticker Strategies; Superflex (out in end of January); and DVD Strategies for Organization. 

Social Thinking draws from many different areas of comprehension.  These different areas are represented in the “I LAUGH Model.”  

I  = Initiation of communication or action deficits

L = Listening deficits

A = Abstract and inferential skill deficits

U = Understanding perspective deficits

G = Gestalt processing (getting the big picture) deficits

H = Humor/human relatedness deficits  

Each of these deficits affects both social interaction and classroom functioning in profound ways.  For example, the INITIATING deficit affects a student socially when he or she is unable to initiate social interaction with peers.  It affects classroom functioning when the student does not ask for help, sits and does nothing when others are working, and does not participate in group work.

The LISTENING deficit is apparent when the student is unable to participate actively through observing the context of language and making logical connections regarding meaning.  Socially, a student with this deficit is unable to process easily the meaning of spoken messages.  He or she is also unable to maintain sustained eye contact with the speaker with resulting diminished understanding of the total communication.  Academically, this student has a limited ability to observe other’s social cues, to process the meaning of messages, and to attend in large groups.

The ABSTRACT and inferential deficit refers to both the figurative language used as well as the fact the communication itself is an abstract process requiring us to interpret multiple levels of information simultaneously and immediately.  It impedes a student socially by limiting a student’s ability to infer meaning from social cues or to decipher meaning from words.  In the classroom, it limits the student’s ability to infer meaning from books and teacher’s lectures.  The student is very literal in the interpretation of all materials.   

The UNDERSTANDING PERSPECTIVE deficit results in social difficulty recognizing and incorporating other person’s perspectives into how to regulate social relationships.  It results in academic difficulty understanding the perspective of characters in literature and in regulating class room behavior according to the needs of others.

The GESTALT PROCESSING (big picture) deficit refers to the fact that individuals have difficulty seeing how smaller pieces form a larger whole, or how the larger concept breaks down into smaller pieces.  This deficit affects a student socially when he or she does not track how language fits into the overall concept being discussed and makes tangential, off topic remarks.  It affects a student academically when he or she attends to details, but misses the underlying concept of assignments.

The HUMOR and human relatedness deficit refers to students who may have a great sense of humor, but who may miss the subtleties of humor.  They may not understand the difference between being laughed at and laughed with.  In the classroom, the student may produce inappropriate humor in class as an attempt to engage others. 
In sum, difficulties in peer interaction arise when children with special needs do not automatically and intuitively learn social skills that facilitate appropriate communication. Although everyone is different, most of these individuals face extreme difficulty developing age-appropriate peer relationships.  These problems have serious effects on a student’s peer interactions and resulting well being.  Social isolation and even bullying often result from awkward communication efforts and misinterpreted peer communications.  Even if a child proclaims he or she “doesn’t care” about making friends when encouraged to develop social skills or is presently unaware of his or her social-cognitive deficits, a solid understanding of Social Thinking allows these students to develop independence and fulfill their academic promise.    

Social thinking is the ability to understand and apply information to allow success in social interactions.  This is the ability to “think about others and how they think about you.”   Some of the keys points the Center for Social Thinking explores in its work include: 

· Breaking down concepts into very concrete parts to help students grasp the idea and then learn how to apply them in increasingly complex situations. The most difficult aspect of working with students is learning how to break information down enough so that the student can grasp its meaning.
· Engaging the students in the process of learning how to think through social situations. It is the Center’s belief that we have to teach students more than social skills; rather we need to teach them “social thinking and related skills.”  It is the Center’s experience that students can learn information to boost their social-cognitive understanding of the world and then better understand how to apply that knowledge by learning the appropriate social skills. Educators need to do this by explaining to the student how people think socially through specific situations to better understand the use for specific skills. 

· Being honest and compassionate about a student’s abilities and deficits.  In our society we find it embarrassing to talk about difficulties with social interaction and, more importantly, we downplay the importance of social cognition as it impacts our daily living and academic skills.  We need to discuss more than a student’s ability to read, write and do math.
· Having fun and working as a team.  If a teacher is working on Social Thinking with a student, the interaction should one in which the student will enthusiastically engage.  Also, educators, parents, and students are all responsible for learning how to help.  Students with social-cognitive deficits have a 24-hour disability that does not go away when the student leaves a school’s resource center or close his or her textbook. Therefore, all persons who educate or live with the student need to learn Social Thinking educational strategies.  The student must also be expected to apply the strategies.  

D. 
ADJOURNMENT

The meeting adjourned at 8:30 p.m.

Jeanine Ferris
Secretary, It Takes a Village Special Education PTA
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Autism and Asperger Syndrome 7

Distinctions

* Significant limitations ~ « Significant limitations
In sociel interactions  in social interactions
Significant imitations  + Significant fimitations
in cognitve flexibllity  in cognitive flextilty
Significant delay or  + Generally normaj
disorder of tanguage  inteligence/language
and often mentally skills as measured by
retarded. tests

STrengins assocated with
higher end of the autism

spectrum
Exceilent rote mgmory.

+ Good to fantastic scientific knowledge for
many.

* Good language expression skilis around
information they want to talk about

* Strong desire to relate to others,

* More likely to thrive in highly structured
environment.

Associated Weaknesses:

Weak ability to take perspective of others
Difficulty sustaining social leisure skills
Difficutty working as part of 2 group.

Difficutty interpreting what to do or analyzing
higher level reading

Difficuty with sensory reguiation.
Very rigid!

Difficulty with written expression.
Difficutty with organizational skills......

Many Labels share traits

High Functioning Autism (HFA)
Asperger's Syndrome

Semantic Pragmatic Disorder
Non.verbal Learning Disorder (NLD}

Pervasive Developmental Disorder: Not
Otherwise Specified (PDD-NOS)

Hyperlexic

Tourette’s?

ADHD + QCD?

- 0DD

Fragile X B

When do we perceive that people
have good “social skillg"?

When they share Space
effectively; often non-verbatly.
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to participate in a classroom
setting?
“ Awareness the thoughts of others.

* Awareness of the hidden rules of the
classroom.

* Ability to stay focused on the topic.

* Ability to manage self when bored so not
to distract others.

* Awareness of when is a good time to talk.

If the standards are our “building
blocks” of education, than our
social thinking is the mortar that
holds it all together.

Teaching Skills is different
from Teaching Knowledge!

Social Thinking draws from
many different areas of
comprehension. These

different areas are

Compliments represented in the
Eye-contact “I LAUGH Model”
[ LAUGH INITIATING

An acronym for the pieces
of Communication & Problem

Solving...
I=Initiating &

L=Listening actively
A=Abstracting and Inferencing
U=Understanding perspective
G=Getting the Big Picture

communication and activities

that are not routine
(asking for help)

-Create an expectation

“Assist a child in getting started by
helping to provide initial structure

for a task.

-Realize that this involves difficulty
asking for help... 2
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* Toddier: unwritten standard: ask for help

* 2.2.4 Ask clarifying questions about
essential elements of expasition (why,
what if, how).

 5.1.1 Ask questions that seek information
not already discussed.

Listening with your eyes and
brain

« Auditory Processing is not so hat!

+ Paying attention in a group is even worse. ..

+ Auditory processing is complicated by the fact
that they tend to have global processing
deficits: They can't easily negotiate with their
eyes what they don't understand with their
ears!

* HELP with VISUAL STRUCTURE AND
BREAKING THE TASK DOWN!

+ Use Time-Timers

Pragmatic Standards for fistening:

* 1.1.1 Listen Attentively
- 2.1 Determine the purpose for fistening.

* 5.1.2 Interpret the sp eaker's verbal and
non-verbal message/purpose/perspective

Abstract and Inferential
Language

* Poor understanding of idioms

+ Weak semantic understanding, even
if vocabulary scores well

* Weak at making
inferences/interpretations
—In curriculum and during

communication

Abstract Language also
includes “social-pragmatic”
language

* Thisis how a person adapts spoken
language to convey a message.

*body language and vocal qualities
«timing and reciprocity
“organization and formulation of the
message

Mike’s thoughts
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Teach Abstract/Inferential-

+ Clearly teach there are 2 forms of
language: Literal and figurative

+ Teach them HOW TO OBSERVE

- Teach them to make “educated guesses

+ Teach them to make connections with
what they see and what they hear
—Emotions and words together
- Keeping up in the classroom

ey

Understanding Perspective..

= Defined as: Considering the thoughts
and emotions, motive. infe ntions
beliefs, prior experiences and
personality of yourself and others
around you.

Four steps to Perspective
Taking

* | think about you.

~ 1 think about WHY YOu are near me or
talking to me. What is your intent?

* I think about what you are thinking about
me

* I monitor and regulate my behavior to
keep you thinking about me the way | want
you to think about me!

—_—

Select Reading Standards for
abstract and inferential

* K.2.2 predictions with pictures and
context.

~ 4.3.5 Define figurative language and
identify its use in literary works.

- 7.3.1 Identify events that advance the
plot...and foreshadow future actions

—_

Standards for Perspective in
Reading:

* 4.3.3 Use knowledge of situation,
character traits/motivations to determine
causes for character's actions.

* 6.3.2 Analyze the effect of the qualities of

the character on plot and resolution of

conflict.

9-10.3.4 Determine character's traits by

seeing what they say about themseives in
narrative, dialogue, stc..

Getting The Big Picture. ..
Gestalt Thinking
Getting stuck on details rather than
underlying concepts (This is part of why

they can appear to make such “rancom”
comments, behaviors.. )

Difficulty determining the “main idea’ in
movies. books, classroom lectures,

Poor organization and prieritizing!
Appreciate their struggle. ..
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Standards in Writing:

* 2.1.1 Create graphic organizer or outline
to practice pre-writing skills

* 4.1.2 Create multiple paragraphs, supper
with topic sentence...and conclusion
paragraph.

* 7.1.3 Strategies of note taking, outlining
summarizing to impose structure on
compasition drafts.

—

Sequencing is also a critical skill
for getting the big picture
* Holding the shampoo

* What goes on in our classrooms??
- Daily plan
- Mini-sequences

L o

mﬁ
Encourage your staff to teach

study skills during study skill
classes!
Help students to learn how to

organize their time for ho mework
after school,

Organization Workshop

[ Whycantshe get her

homework done?
2:55-4:35 Free-time
4:30-4:48 TV
5:00-5:30 Dinner
5:31-6:59 Free-time/play tapes
7:00-7:45 Radio
7:46-7:59 Free-time
8:00-8:15 Radio
8:16-8:29 Free-time etc. .. »

“Your brain has to figure it out
before your body can help
out!”

Practice sequences!!
Use Graphic Organizers!il!
Teach how to use an
academic planner

Work with study skill classes!!
| _ ]

.

Recognize this is a 24 hour a
day disability

How do you create a batance
between home and school?
Encourage teams to run parent
supportfeducation nights.

J\ "

w
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woakness. .. why?

~ Poor understanding of abstract ang inferential
language (don't make guesses when
reading).

~Poor understanding of charaoter's perspective

- Poor gestalt processing

= Poor problem-solving

r How is writing skills problems
related to these deficits?
- Weak perspective of what the teacher
wanted you to produce for the assignment.

* Poor fine motor skilis to coordinate pencil
use

* Poor language organization
+ Poor language formulation

L ©

Humor relaxes and releases. .

* Anxiety is a true beast of burden with these
folks.

* They are more responsive to persons who
demonstrate they understand some of their
Issues while “staying loose” with them.

* This does not mean that they should not be heid
accountable for behaviorally challenging
moments,

- Students need to explore when the use of humar
is appropriatefinappropriate,

The great frustration is....

These kids generally do fairly well
on the tests we tend to administer
in schaols.

[ Social Thinking s e rmast ]
abstract of learning disabilities
and very difficult to measure
with standardized tests.

Deficits in social thinking
effect a child’s academic
skills.
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10 ideas on where to begin schoals;
——==2 i Where 1o begin in schools;

+ Recognize the differance between how we assess

Aiudenis academically and deficits in social cognition

Measuing one domain may not reveal the offey!

Reafize tat work 1o increase sovial awareness wil also

help within the classroom

* Realize that smact kids can have signifisant social
cogative disabiiies

* Appreciate auditory processing deficis and provide

visual teaching sirategies/supports,

work to vicrease conceptual learming, teach the process

[ather than expect the product. Reading comprehension

and witten expression are particularly vilnerapie areas.

;

Michelle’s books are self-

published:
+Inside Out: What Makes The
Person With Social Cognitive
Deficits Tick.
*Thinking Of Yoy Thinking Of ME.

*Worksheets! for Teaching Social
Thinking and Related Skills

*Think Social
Available at:
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